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Portfolio Assignment—English 101, Fall 2004
Duane Roen
The portfolio project consists of a reflective letter, as well as supporting materials, in which you analyze your growth as a writer during the semester. The "rhetorical considerations" section and others below provide more details, but the principle here is to both explore and demonstrate in what specific ways you have further developed your reading, writing, and thinking skills as you "wrote your way" through the course.  

Rationale for the portfolio letter: Following this assignment prompt, you will find a learning outcomes statement that composition faculty from all over the United States have constructed. It is used in writing programs across the country and even in other countries. The purpose of this document is to specify the kinds of knowledge and skills that students should acquire by the end of the first-year composition sequence. Because only some of that knowledge and some of those skills will be evident in any given project that you complete for the course, you need to provide a sampling of all your work in this course to demonstrate what you have accomplished as a reader, writer, thinker, learner. In general, this letter provides you an opportunity to illustrate how make informed choices as a writer.   The outcomes statement also is something you can “lay against” the textbook—that is, how well does what we’re doing in class help you understand and enact the goals and objectives of the class?

General Considerations: One purpose of this letter and critique is to demonstrate that you have acquired rhetorical knowledge. Second, you should also demonstrate that you have further developed your reading, writing, and thinking skills. Third, you should demonstrate that you know how to use composing processes. Finally, as the outcomes statement suggests, you should demonstrate that you have gained further control over conventions of written language, especially by showing in your writing what you are doing . . . and why you're doing it (that is, what's your rhetorical purpose?).  With your letter, you should provide copies of materials (entries from your writer’s journal/learning log, drafts, comments, commented-on papers, invention activities, etc.) to show what you've learned.
The Project: To complete this reflective letter, you will need to save your written work throughout the semester--invention work, drafts of projects, "final" versions of projects, the post-composing reflections on each project, journal entries, written peer responses, and the like.  However, you need only submit copies of whatever you consider necessary to demonstrate that you have accomplished the goals specified in the attached outcomes statement. 

For your letter, you need to be as detailed as possible, using examples from your writing projects as well as the other work we've done to illustrate your growth as a writer—what you've learned from the invention, peer review, and other activities, etc.  Your letter should also include a paragraph or two in which you look to the future, commenting on how you plan to use your rhetorical knowledge and your composing skills in your academic, professional, personal, and/or civic lives.  

Medium/Format
You may choose any of several media or formats to construct the portfolio. Here are some possibilities:
· A three-ring binder with a printed letter and supporting documents,

· A Word document—on disk—with hyperlinks to the supporting documents,

· An HTML document—on disk—with hyperlinks to the supporting documents,

· A Webpage with links to other pages that include supporting materials.
Due dates: 
October 14: Midterm/partial draft of reflective letter

November 30: Full draft of reflective letter
December 2: Revised version of reflective letter
December 7: Edited/polished version of reflective letter
Goals and Objectives

Our program supports the “Writing Program Administrators Outcomes Statement” for first-year composition students. The goals and objectives developed from these outcomes are provided here to help teachers better understand what materials and knowledge students will be expect to acquire in first-year composition. Since learning to write effectively is a complex task that requires lifelong practice, any composition class should never be seen as "the" course that will make the student an effective writer. Rather, any writing class, including any of our first-year courses, should be seen as a step toward gaining the strategies necessary to engage in that practice. 

Rhetorical Knowledge: First-year writing courses will focus on helping students develop and use a rhetorical framework to analyze writing situations, in a number of ways. Students will learn how to 
· be aware of the components of various kinds of writing and construct their own writing in conversation with other members of their discourse communities 

· synthesize and analyze multiple points of view 

· use a variety of strategies to write for a variety of audiences 

· express a working knowledge of key rhetorical features, such as audience, situation, and the use of appropriate strategies 

· adopt appropriate voice, tone, and level of formality 

· use conventions of format, structure, and language appropriate to the purpose of the written texts 

· be able to focus on a specific rhetorical purpose 

Critical Thinking, Reading and Writing : One of the key goals of our first-year writing courses is to provide students with strategies to gather, analyze, and write about issues that are important to specific audiences in specific contexts. Students will learn to 

· work with demanding, non-fiction readings and learn to interpret, incorporate, and evaluate these readings 

· develop and support ideas for a particular audience. 

· explore the multiple facets (ideological, social, cultural, political, economic, historical) of issues and to use writing to construct informed, critical positions about these topics 

· engage in a variety of research methods to study and explore the topics, including fieldwork as well as library and Internet research 

· write empirical, historical and cultural analyses of issues of social relevance 

· conduct inquiry-based research and writing which is driven by the desire to study a cultural phenomenon and asks "what kind of research needs to be done in order to understand this issue?" 

· analyze differing cultural and historical perspectives on issues so as to encourage students to understand that multiple perspectives of an issue are in operation at the same time. This analysis will help students to broaden and enhance their own perspectives on these issues 

· ascertain the significance of situation in adopting rhetorical strategies in their writings and readings 

· identify the kind of ideological work a text undertakes and how it serves to persuade readers to accept a particular account of an issue as accurate and effective 

· pursue an issue across projects in order to understand the complexity of the issue and to make connections between empirical, historical, and cultural aspects of an issue 

· use writing as a way of thinking through topics and ideas 

Processes: First-year writing courses will focus on the writing process and will ask students to engage in a variety of practices to research, develop and write their projects. During the course of the semester, students will learn to 

· propose, plan, and undertake research projects that involve a number of writing activities that build toward a final project that meets the audiences' needs 

· interact with texts as they read and re-read, by underlining, taking notes and commenting in the margins, in order to arrive at a strong reading that supplies a starting point for writing 

· write and revise drafts and integrate feedback into their writing 

· engage in collaborative work at a variety of levels (research, invention, writing, etc.) 

· better respond to audiences by revising work based upon feedback (peer response, teacher conferences) from others 

· discuss readings, writings, and other kinds of research with others and use those discussions as brainstorming, invention, or revision exercises 

· respond to their classmates' work and learn how to supply effective peer editing feedback. Peer response techniques include group workshops, class discussion and examination of content, organization, syntax and mechanics 

· actively participate in class discussions about readings and writings 

· engage with instructor, peers, and other members of the writer's audience in order to better understand and meet their needs and goals as readers 

Conventions: First year composition strives to teach students to analyze the writing conventions of different discourse communities and to begin to write effectively within these communities. Throughout the semester, students will learn to: 

· understand the ways that different discourse communities have different strategies for conveying information, for researching information, and for evaluating and analyzing information 

· employ a variety of organizational tactics 

· learn how to deploy supporting evidence 

· analyze what audiences' expectations about conventions are and to address them in critical ways 

· understand the ways that information technologies aid and change writing conventions 

· examine the conventions of empirical, historical, and cultural writing conventions and to analyze and question those conventions 

· effectively integrate a variety of sources into their writings 

· use grammatical and mechanical conventions of a variety of discourses in appropriate ways 

· learn and use at least one system of documentation responsibly
Rubric for the Course Portfolio

Adapted from a rubric developed by faculty at Cochise College
	Skill
	Exceptional
	Effective
	Acceptable
	Unsatisfactory

	Content Choice
	Artifacts impress the reader by providing compelling evidence of how you have met or exceeded the course outcomes.

	Artifacts effectively provide evidence of how you have met the course outcomes.
	Artifacts adequately provide evidence of how you have met most of the course outcomes.
	Selections seem random or do not adequately reveal how you have met the course outcomes.

	Reflection
	You display impressive insight into your learning, with interesting generalizations well supported by details. You offer profound evaluation of personal strengths and weaknesses.
	You display effective insight into own learning, with generalizations mostly well supported by details.  You give accurate consideration of personal strengths and weaknesses.
	You display adequate insight into own learning, with some generalizations supported by details. You give somewhat superficial consideration of personal strengths and weaknesses.


	You make perfunctory reflections displaying lackluster interest in your own work.

	Integration
	You have achieved a seamless integration of outcomes, artifacts, and reflections. The reader is impressed at how well your reflections reveal the connection between the artifacts and the outcomes. 


	You have achieved an effective integration of outcomes, artifacts, and reflections. You use the reflections effectively to reveal the connection between the artifacts and the outcomes.
	You have achieved an adequate integration of outcomes, artifacts, and reflections. There is little or no question as to how the reflections reveal the connection between the artifacts and the outcomes.
	You have not achieved an adequate integration of outcomes, artifacts, and reflections. There are significant questions as to how the reflections reveal the connection between the artifacts and the outcomes.

	Expression
	You impress the reader with command of written expression. The focus remains sharp, the organization clear. The tone is consistent and suitable. The diction is apt and precise. The writing is free from problems with word choice, sentence construction, and errors in punctuation spelling, and mechanics. 


	You display an effective command of written expression. The writing reveals few problems with focus, organization, tone, diction, word choice, sentence construction, punctuation, spelling, or mechanics.
	You display an adequate command of written expression. The writing reveals an acceptable number of problems with focus, organization, tone, diction, word choice, sentence construction, punctuation, spelling, or mechanics.

	You display a weak command of written expression. The writing reveals an unacceptable number of problems with focus, organization, tone, diction, word choice, sentence construction, punctuation, spelling, or mechanics.



