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The purpose of this study was to determine how African American fathers of 10- to 14-year-olds viewed
their strengths and limitations as parents, and to Imd out how children in this age group perceived the
parent performance of their fathers. The Parent Success Indicator (pSI) was administered to 102 fathers
and 104 adolescents. Significant differences were found between the generations on five of six sub-
scales and 26 of 60 items. The independent variables demonstrating the greatest effect on how both gen-
erations saw parent success were the amounts of time father and child spent together, having an adult
at home when the child returns from the school, and gender of the child. Recommendations were made
for topics deserving emphasis in an educational curriculum to meet the needs of these fathers.

Most research addressing African Americans has
emphasized problems that are more prevalent among
low income households such as out-of-wedlock births,
single parenting, school dropout, gangs, illegal drug use,
health problems, and criminal activity (Cherlin, 1998;
Miller, 1997; McCubbin, Thompson, Thompson &
Futrell, 1998). In addition, there is a need to recognize
that current education and employment opportunities
are increasing the number of middle income African
Americans whose parent role may present them with
different challenges from disadvantaged families of the
same ethnicity (Grover, 1999; Pitts, 1999). Similarly,
middle income African American parents could
encounter problems which differ from those of aftluent
parents in other racial groups (Hewlett & West, 1998;
Hirschfeld 1999; & Hirschfeld 1999; Philogene, 1999).

Nevertheless, ethnicity has typically been ignored in
studies of middle class parents. The usual explanation is
that most scholars who track progress and mobility
believe social class, rather than race, is the main deter-
minant of success in America (Tolliver, 1998).
Recently, however, the College Board formed a nation-
al task force to gather data from a dozen integrated
communities across the nation composed mostly of
Black and White, middle class, two-parent families
having college degrees. The purpose of this task force
is to explore the reasons that account for a large racial
disparity in student achievement. No one presently
claims to understand why boys and girls who come
from economically successful African American homes

tend to demonstrate lower academic performance than
their Caucasian peers, but parent behavior is among the
variables which the task force intends to examine
(Belluck, 1999).

Much of the literature on middle class African
American families describes a common desire to pre-
serve aspects of cultural heritage while concurrently
adopting goals held by people of other races who share
their new financial and social status (Taylor, Jackson, &
Chatters, 1997). To support adult and child develop-
ment in these families, it would be helpful to learn how
they function, discover strengths and shortcomings, and
identify the concerns which trouble them most (Willis,
1998). .

Within this context, perceptions of fathers seem to
warrant careful consideration.

Fathers and Family Stability. African American
families are often portrayed as endangered because of
the high proportion of mothers raising children without
assistance from fathers (Blankenhorn, 1996; Colex &
Chase-Lansdale, 1999). It should be recognized that
single parent households represent a departure from
normative conditions in the past. To determine the
accuracy of claims about persistent instability among
Black families, the United States Census records and
Freed-Man Bureau's population reports were examined
for the entire century from 1850 to 1950. The 13 report-
ing sites from throughout the nation indicated fathers
were living in 70 to 90% of Black families (Gutman,
1976). A corresponding review of Black households
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Caucasian Americans in spending about one-third as
much time, as their wives devoted to the care and super-
vision of children.

A related investigation considered father involve-
ment and adolescent male outcomes. The 199 African
American and Caucasian American wives of middle
class husbands showed interesting differences in per-
ception about fathers. African American wives rated the
level of their husband's involvement with child care and
guidance as slightly higher than did Caucasian wives.
About 63% of the African American wives versus 47%
of Caucasian wives saw their spouses as "providing a
greater amount of assistance than the average American
husband in helping raise their child" (Allen, 1981).

The observation that African American fathers often
play an important but unheralded role in the family is
reinforced by an assessment of parental attitudes
among 136 middle class men (Connors, 1986). Self
reports indicated that these men regularly took care of
sons and daughters, shared in decision making about
raising the children, often joined them at play and
imaginative activities, and served as a powerful influ-
ence in socializing them. Similarly, Mirande (1991)
determined that virtually all (990/0) of 135 African
American fathers considered child care to be a respon-
sibility of both parents; 88% believed that children have
needs which "only they, as fathers could meet." In
studying 400 African American fathers who had been
married for at least 5 years, Scanzoni (1985) found that
middle class families had strong father figures who
commonly shared decision making with their wives.
Kamo and Cohen (1998) relied on National Survey of
Families and Households data to ascertain how thou-
sands of couples dealt with parental division of domes-
tic labor. Black couples reported themselves to be more
egalitarian than white couples.

These more positive than ordinarily reported impres-
sions about African American fathers from intact fami-
lies are underscored by a review of literature describing
their participation in the socialization of children.
McAdoo (1997) concluded that, as economic stability
increases, corresponding gains occur in the level of
father participation in children's education. Within this
context, African American fathers have demonstrated
their capacity to nurture and establish close relation-
ships with children that tend to be developmentally sup-
portive. Thus, the emerging picture of middle class
African American fathers from intact families is that
they are motivated to care for children and share
responsibilities with their wives to a greater extent than
familiar stereotypes attribute to them (Comer, 1997).

headed by women with children from seven southern
cities revealed their proportions ranged from 9 to
21%. These data confirm that, historically, fathers
were present in most African American families
(Gutman, 1976). Households led by women is a rela-
tively recent phenomenon that has risen from 28% of
Black families in 1970 to the current 67% (Cherlin,

1998).
Insider Perceptions of Fathers. The constructive

and praiseworthy behavior of African American fathers
is under represented in literature on family relations. An
accurate portrayal requires going beyond the identifica-
tion of father deficits to also make known the tasks they
perform well. In addition, it could be useful to detect
the obstacles they must overcome. African American
men are commonly described as a homogeneous group.
But the variance within this population must be
acknowledged before the special challenges that con-
front middle class fathers can be understood (Hoover-
Dempsey & Sandler, 1997). Toward this goal, it is
appropriate to explore how African American fathers
are seen by spouses, children, and themselves.
Awareness of these impressions can contribute to a
broader understanding than is provided by the negative
images attributed to Black fathers in general (pitts,

1999).
Researchers have found that, in comparison to

lower income peers, African American men who
achieve financial success are more likely to be mar-
ried, remain in a first marriage, and report greater
contentment with their family circumstance (Gordon,
Gordon & Nembhard, 1994). One speculative expla-
nation is that the economic security which comes
with higher income, attitude shifts about fathering
associated with educational attainment, and longer,
more durable marriages could account for increased
satisfaction at home and motivate greater paternal
involvement with the tasks of child care (McAdoo,

1997).
Studies of Caucasian American fathers have indicat-

ed that, on average, men living in dual-wage earner
households spend about one-third as much time as their
wives engaged in child care (Daly, 1996; Kamo &
Cohen, 1998). For purposes of contrast, 45 middle class
African American fathers were surveyed along with
their wives. It was determined that, when fathers did the
reporting, they spent 42% as much time as their wives
taking care of preschoolers. Mothers reported father
participation as child caretakers as only 37% (Hassani
& Roopnairine, 1994). The estimate of either gender
reveals that African American men resembled
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Purpose of the Study MErHOD

Subjects and Recruitment.

Table I shows the adult subjects consisted of 102
fathers of 10- to 14-year-olds. Most (81%) were mar-
ried and nearly all (96%) were biological fathers who
lived with the child they reported on. A majority (63%)
had attended college and 39% received a degree. The
proportion who reported annual earnings of more than
$20,000 (80%), more than $35,000 (52%), and more
than $50,000 (22%) qualified most of the men as mid-
dle income while a smaller segment (20%) had incomes
below $20,000. They (57%) spent more than five hours
a week talking or doing things with their daughters
(40%) or sons (60%) who were 10 to 11-years-old
(46%), or 12- to 14-years-old (54%). When their chil-
dren came home after school, most (76%) were always
or often met by an adult. Most (92%) of the children
had average or above average grades.

The 104 adolescent subjects consisted of boys (53%)
and girls (47%) who were 10 to II years of age (41%),
or 12 to 14 years of age (59%). Most (94%) earned
average or above average grades at school. The parent
they reported on and resided with was their biological
father (91%) who was presently married (81%) and
employed (98%). The proportion of their fathers who
spent more than 5 hours a week interacting with them
was 41 %. When they returned from school, there was
always or often (75%) an adult at home to meet them.

To ensure that the father and child subjects were not
relatives, they were recruited from separate grade levels
at middle and junior high schools located in the south-
eastern and southwestern regions of the country. This
method was used to obtain the views of successive gen-
erations because parents are less likely to bias respons-
es of children than when both parties are recruited from
the same families. The importance of minimizing bias
in multigenerational research was initially recognized
by our team during the preliminary stage of large scale
studies in Japan and the Republic of China. These
investigations to determine perceptions of children,
parents, and grandparents were conducted in collabora-
tion with the Japan Society for the Promotion of
Science, Japan Ministry of Education, Science, and
Culture, and the Pacific Cultural Foundation (Strom &
Strom, 1997; Strom, Strom, Collinsworth, Sato,
Makino, Sasaki, Sasaki & Nishio, 1995; Strom, Strom,
Wang, Shen, Griswold, Chao & Yang, 1999). Separate
focus groups with the three generations led to a conclu-~

There is growing interest in learning how parents
and adolescents perceive their relationship in a rapidly
changing society (Strom & Strom, 1998). During early
adolescence and the biological and social changes asso-
ciated with this transition, it is vital to maintain family
communication (Steinberg & Levine, 1997). Most stud-
ies have attempted to identify qualitative differences in
relationships with the emphasis on achieving reason-
able balance between individuation and connectedness
(Delany, 1996). Such an approach may help explain the
relationship dynamic at this stage of development but is
difficult to translate into skills which are practical or
useful in shaping intervention programs for parents. A
more feasible strategy is to increase parent knowledge
about personal assets and shortcomings and acquaint
them with the observations of adolescents about parent
behavior. This more comprehensive outlook makes it
easier for parents to support appropriate shifts in rela-
tionships.

Accordingly, the purpose of the present study was to
determine how African American fathe"rs of 10- to 14-
year-olds rate their strengths and limitations as parents,
and to rmd out how children from this age group
viewed the parenting performance of their fathers.
Perceptions of both generations were examined and
compared to learn how well fathers are doing and detect
behaviors an education program could target for
improvement. To facilitate this process the following
questions were used to guide analysis of responses from
parents and adolescents who were administered the
Parent Success Indicator (Strom & Strom, 1998) (a)
Are the perceptions of fathers about their parental
strengths significantly different from the perceptions of
early adolescents for the same characteristics? (b)
Which of the instrument subscales show the greatest
differences in parent and adolescent ratings? (c) Within
each subscale, which items account for significant dif-
ferences between generations? (d) In the overall ratings
of parents, which behaviors are identified by each gen-
eration as the most prominent strengths? ( e) Which
items identify the greatest family learning needs of par-
ents as viewed by both of the respondent groups? and
{f) How are the independent variables of parent school-
ing, parent income, time spent with the child, having an
adult present when a child returns home after school,
gender and the child and child age related to parent
effectiveness ratings?
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(81 %) consented. Permission sought from 125 fathers
for their child to complete the survey resulted in 104
(83%) consents. All parties were promised that their
name would not be revealed in any reports and adoles-
cents were assured that the answers they gave would
never be shown to their fathers.

sion that accurate reporting could be increased by using
nonconsanguineous sampling.

African American fathers received a letter from the
principal of their child's school informing them that the
purpose of this study was to identify suitable content
for an education program to improve adolescent guid-
ance in the home. Some fathers were asked to complete
a survey about their parent-child relationship and return
it to the principal while others were asked to permit
their child to complete the survey at school. Of 126
fathers invited to complete the parent survey, 102

Instrumentation

The Parent Success Indicator (pSI) evolved from the

Table I

Frequency and Percent of African American Fathers and Children by Identification Variables

Fathers n = 102
Frequency Percent

Children n = 104

Frequency PercentIdentification Variables

60
40

55
49

53
47

61
41

46
54

43
61

41
S9

47
55

45
49

8

44
48

8

39
S9

6

37
57

6

83
19

81
19

84
20

81
19

98
4

96
4

95
9

91
9

61
43

59
41

58
44

57
43

78

24

76

24

78

26

75

25

58
44

57
43

43
61

41
59

Child Gender
Boy
Girl

Child Age
10 to II years old
12 to 14 years old

Child School Grades
Above average
Average
Below average

Parent Marital Status
Married
Not Married

Relationship
Father
Step-Father

Parent Age
39 years old or younger
40 years old or older

Adult Home After School
Always/Often
Seldom/Never

Time Spent Together
More than 5 hours/week
Less than 5 hours/week
Parent Employment
Full-time
Part-time

Unemployed
Parent Education

College Degree
Some College
HSNoc or less

Parent income
More than S50K
S35K to S50K
S20K to S35K
Less than S20K

92
3

7

91
3

6

92
10

2

90
8

2

N.A. N.A.40
24
38

39
24
37

22
31
29
20

22
30
28
20

N.A.N.A.
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which are divided into six subscales that emphasize
separate dimensions of development:

1. Communication -skills of advising children and
learning from them;

2. Use of time -making decisions about the ways in
which time is used;

3. Teaching -the scope of guidance and instruction
expected of parents;

4. Frustration -attitudes and behaviors of children
that bother parents;

5. Satisfaction -aspects of the parent role that bring
satisfaction, and

6. Infomlation Needs -things parents need to know
about their child.

Scoring and Feedback

Imdings of an open-end survey (Strom & Strom, 1998).
During the grounded theory phase these questions
about parent behavior were formulated: (a) What are
some things about being a parent that you Imd satisfy-
ing at this stage in your child's life? (b) Of the many
things that you have to do as a parent, which do you
think you do especially well? (c) What are some things
about raising this child which you Imd most difficult?
(d) What problems does your child have for which you
need more information? (e) What do you think you as a
parent should be helping your child learn at home? (f)
What are some things this child does that frustrate you
the most? (g) If you had to choose one thing about rais-
ingthis child that you would like to understand better,
what would you choose? Responses from parents, chil-
dren, and teachers provided the information base for
further development of the instrument.

The community selected for field-testing was an
upper-middle-class suburb with the highest average
level of education in Phoenix, Arizona metropolitan
area. It was anticipated that this well-educated popula.
tion would be able to generate many articulate respons-
es for the open end questions that could then be con-
verted to a choice response format for use with a wider
audience. A randomly selected sample of 2,893 sub-
jects included 1,286 parents, 907 children. and 700
teachers representing all elementary and high school
grade levels. Corresponding items appeared on the
child, parent, and teacher forms. Concerns implicating
parent competence were identified and ranked in order
of importance for every grade level. A 96% rate of
inter-rater agreement was obtained for the coding of
33,000 responses (Strom & Strom, 1998)

Topics which were assigned the highest priority for
families with children from ages 10 to 14 were used to
formulate the Parent Success Indicator. The purpose for
this instrument is to identify favorable qualities of par-
ents of 10- to-l4-year-olds and detect behaviors for
which further education appears warranted. There are
two versions of the PSI, one for adults to report on self-
impressions, and the other for adolescents to describe
observations of their parents. Most parents can recog-
nize their own strengths and limitations. However,
when they are allowed to serve as the sole source of
judgment regarding their effectiveness, some assets and
shortcomings are bound to be overlooked. A two-gen-
erational perspective of family interaction provides a
more comprehensive index regarding parent compe-
tence as well as a more accurate portrayal of fathers'
awareness of their child's developmental needs. Parent
effectiveness is evaluated by 60 Likert-type items

The same content is presented to both generations
but the versions are worded differently to accommodate
respondents. For example, item 1 for parents reads, "1
am good at listening to my child," whereas the child's
version reads, "My parent is good at listening to me."
Optional responses for all of the items are -Always,
Often, Seldom, or Never. Both versions are scored in
the same manner, by assigning a numerical value of 4,
3, 2, or 1 to all of the 60 items. Responses which are
most indicative of parental strengths are valued 4, with
diminishing values assigned to other scores based upon
their distance from the best response.

Scoring begins on the left or right as shown in this
parent version example:

1. I am good at listening to my child.
Always Often Seldom Never

11. I have difficulty being patient with my child.
Always Often Seldom Never

The best indicator of parent strength for item 1 is
"Always" whereas a response of "Never" reflects parent
strength for item 11; these responses would be valued
4. Persons who circled other responses would be
assigned the lower values of3, 2 or 1. Then mean scores
are derived for each scale.

Scores of 2.5, the absolute mean, were used to dif-
ferentiate performance which is considered favorable
and unfavorable. Whenever a score of 2.5 or greater is
shown for an item or subscale, it is regarded as favor-
able and the particular source (parents, children, or both
generations) has identified a strength. More specifical-
ly, a score of2.5 to 2.99 is slightly favorable, and 3.0 to
4.0 is highly favorable. Conversely, mean scores below
2.5 are unfavorable; 2.0 to 2.49 is slightly unfavorable,
and 1.0 to 1.99 is highly unfavorable.
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Feedback to parents is provided by a Parent
Success Profile which includes all items restated in a
positive format. Parents examine the profile to learn
item ratings based on their responses. There are four
possible ratings for each item: highly favorable
(responses scored as 4); slightly favorable (responses
scored as 3); slightly unfavorable (responses scored
as 2); and highly unfavorable (responses scored as 1).
The ratings children assign parents are never revealed
to them. However, parents can benefit from learning
the group mean responses for their child's cohort
group that appears on the profile. Similarly, the pro-
file reveals how other parents as a group rated them-
selves.

greater on the anticipated scales while none of the items
loaded significantly on two different factors (Strom,
Strom, Collinsworth & Strom, 1998).

RESULTS AND DISCUSSION

Reliability and Validity

The psychometric properties of the Parent Success
Indicator were originally assessed by analyzing respons-
es from a culturally diverse sample of 1,634 parents and
adolescents (Strom & Strom, 1998). These African
Americans (34%), Caucasian Americans (49%), and
Mexican Americans (17%) presented a wide range of
education and income levels. High alpha coefficients on
the overall instrument obtained for each subpopulation,
ranging from .92 to .95. Alpha estimates for separate
scales were also high in each cultural group, from .77 to
.94. In the present study, overall alphas for the African-
American fathers (.94), and adolescents (.95) as well as
respective subscale estimates for the adults (.81 to .93)
and children (.86 to .93) were within the good range. A
comtrrnatory factor analysis involving 1,634 respon-
dents found that 57 of the 60 items loaded at .40 or

Separate multiple analyses of variance
(MANOVAs) were used to measure die effects of in de-
pendent variables including generation, child gender,
child age, adult at home after school, and time together
on the six parent success subscale scores that served as
dependent variables. To test for differences in parent income
and parent education, data were gathered from fathers only.
One way analysis of variance (ANOVAs)was applied for
each subscale, item, and total score. ANOVAs were also
perfonned to detect differences relating to gender of a child
and having an adult at home after school. Where signifi-
cance was fo\llld, Scheffe t tests between pairs of groups
were used to determine more close-
ly the particular source of differences.

Influence of Independent Variables

Table 2 presents a summary of MANOVA rmdings
for the fathers and children showing how each variable
influenced perfonnance ratings of fathers on the Parent
Success Indicator. There were significant main effects
for generation, F (1,204) = 7.35, p < .001; child gen-
der, F (I, 204) = 2.51, p < .05; adult at home, F (I,
204) = 4.11, p < .001; and time together, F (4,201) =

1.75,p<.05.

Table 2
Analysis of Variance and Independent Variables for 206 African American Fathers and Children

Univariate F

Generation

Child Age

Child Gender

Adult Home

Time Together

8.80**

0.42

0.57

3.85*

5.60***

0.03

0.94

0.54

0.40

3.34**

9.55**

1.25

0.03

0.35

1.34

5.50*

1.60

3.03

6.63**

3.81**

3.78*
0.43

10.48***
0.16

1.50

* .05 Significance level.
** .01 Significance level.
**. .001 Significance level.
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adolescents, their fathers perforDled more poorly than
was recognized by the adults for teaching them how to
cope with the stress of growing up as a minority child
within a mostly Caucasian environment, F (205) =
6.34,p < .01.

Adolescents gave fathers more unfavorable ratings
than the men did for their willingness to discuss dating.
Fifty-five percent of adolescents felt their fathers were
seldom or never good at discussing these kinds of rela-
tionships. Nearly half (46%) of the fathers acknowl-
edged that they were seldom or never good at talking
about this issue. African American men, more often
than peers in other ethnicities impregnate females with-
out marrying them or providing care for their children
(Cherlin, 1998). It is difficult to foresee how the scale
of this tragedy can decline unless more fathers get
involved in educating children regarding the purpose of
dating, how to act while on a date, and what couples
should expect of one another. Perhaps fathers assumed
that mothers and school teachers are a better source of
inforDlation on dating than themselves. In that case,
they underestimate children's need for their participa-
tion as well as personal potential for preparing sons and
daughters to build healthy relationships.

Adolescents said fathers should be more capable of
accepting criticism from their children. Nearly half
(44%) reported that dads were seldom or never good at
handling criticism from them. The gain in thinking
capacity that occurs in early adolescence is usually
accompanied by a fascination with Imding faults in the
logic of others, especially parents (Steinberg & Levine,
1997). This initial expression of critical thinking should
be regarded by fathers as favorable evidence of mental
development rather than be viewed as a personality
defect. For certain men who have struggled to reach

Generation. Table 3 shows that univariate tests
found significant differences between generations on
four of six subscales. Fathers rated themselves higher
than the adolescents did for the Communication, F
(1,204) = 8.80,p < .01; Teaching, F(I,204) = 4.77,p <
.05; Frustration, F (1,204) = 9.55, p < .01, and
Satisfaction, F (1,204) = 5.50, P < .05 subscales. The
lone subscale for which children gave fathers higher
rating was Information Needs, F (1,204) = 3.78, P <
.05. The specific attitudes and behaviors of parents on
which generational perceptions varied were detected by
significant differences on 26 of 60 items.

Adolescents perceived a much greater level of father
frustration than fathers reported regarding children's
avoidance of household chores, F (205) = 11.20, P <
.001. Perhaps fathers believe that it is easier and less
time-consuming for them to carry out the chores them-
selves rather than engage in arguments and risk losing
their favorable relationships with children. However,
when sons and daughters lack responsibilities toward
family members, they are being poorly prepared for the
interdependent relationships that will likely be required
of them as adults (Kamo & Cohen, 1998). Performing
household chores during adolescence is a way to devel-
op maturity needed in adulthood to care for the wel-
fare of others (Shellenberger, 1999).

Fathers need to know that, even though they provide
.children with material advantages, boys and girls can
still feel overwhelmed by daily pressures. One of the
common stressors in middle-income minority families
is high expectation for school achievement (Tolliver,
1998). Some men may suppose that, in overcoming
great odds to attain middle class status, they have
thereby made success for sons and daughters easier
than may actually be the case. But, according to the

Table 3
African-American Fathers and Children PSI Scale Means and Standard Deviations with Significant Differences
between Generations

Fadlers (n = 102)
Mean SD

Children (n = 104)
Mean SDScale FRatio FProb

3.26
2.92
3.46
3.12
3.40
2.55

3.12

.43

.52

.52

.54

.44

.86

.38

3.04
2.94
3.28
2.86
3.24
2.79

3.02

.62

.62

.68

.67

.56

.91

.50

8.80
0.03
4.77
9.55
5.50
3.78

2.45

.003**

.872

.030*

.002**

.020*

.053

.119

Communication
Time
Teaching
Frustration
Satisfaction
Information

TOTAL

* .05 significance level
** .01 significance level
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middle class status, it may be difficult to accept the
notion that their own children have any right to be crit-
icalofthem.

Discipline can be a demanding task for affluent
fathers who grew up in low income areas where they
often observed impulsive behavior and violent reaction
to differences of opinion (Miller, 1997). As they
became imancially successful, these men moved their
families to environments in which civil behavior is
more common. Still, they remain ever mindful of their
origins where boys frequently had trouble with the law
and girls got pregnant without getting married
(McAdoo, 1997). It is not surprising that such men
would place a high premium on teaching their children
to distinguish right and wrong, to obey authority fig-
ures, and expect punishment when the rules are bro-
ken. Indeed, one item on the PSI about teaching right
and wrong received the highest ranking from both gen-
erations. As a possible repercussion, some adolescents
considered their fathers to be overly strict. Most (76%)
reported that their fathers seldom or never showed
patience with them. A majority of fathers (78%)
agreed with this unfavorable assessment of their
behavior. These imdings suggest some fathers may
need to consider additional discipline strategies
beyond those applied in their own upbringing, particu-
larly methods that support development of self-evalua-
tion.

Father education and income. Research on par-
enting has focused primarily on traditional variables.
Education and income of parents are usually examined
to detect the effects of poverty and lack of schooling.
These effects are well recognized and require continued
attention by the society. Nevertheless, the potency of
such variables comes into question when dealing with a
mostly middle class population. Univariate tests
revealed no significant differences between fathers dis-
tinguished by their income (more or less than $35,000
peryear),F(lOI) = .8l4,p> .369, and education (with
or without a college degree), F (101) = .001, P > .982.

It appears that the knowledge which is gained by gen-
eral education or specialization in fields of study does
not translate directly into parenting success. Instead, it
seems that all fathers ought to consider taking parent
education to become more effective in that sector of
their lives. These findings also implicate studies of
parental competence, suggesting that detection of better
ways to support child development may necessitate the
use of fewer common independent variables that may
be more appropriate than customary indicators like par-
ent education level and parent income.

Child gender. The common assumption that fathers
are closer and more involved with their sons than
daughters was contradicted by rmdings from this inves-
tigation. Univariate comparisons of gender revealed
significant differences for the scale on Information
Needs, F (1, 204) = 10.48, p < .001. Specifically,
fathers,F(lOl) = 6.33,p < .05, and children,F(l03) =
3.69, p < .05, both viewed fathers as better informed
about what was taking place in the lives of daughters
than sons. Such information is important for parents
because knowledge of a child's situation is necessary in
order to provide relevant advice. These results suggest
that progress is being made in the national effort to
debunk traditional gender preference patterns. MANO-
VA found that child age was not statistically significant,
F (796) = 1.23,p > .206.

Adult at home. The independent variables offering
the greatest opportunity for change were also the most
pervasive. Whether an adult was home when a child
arrived after school was a significant factor in how chil-
dren saw the performance of their fathers on Teaching,
F (103) = 11.72, p < .001, and Satisfaction, F (103) =
6.89,p < .01. Having an adult at home after school also
significantly differentiated fathers' feelings about their
teaching, F(101) = 4.52,p < .05.

lime togethe7: Univariate comparisons detected
differences for father groups classified by amount of
time spent with their child (more or less than 5 hours
per week). This was an influential factor in determin-
ing fathers' overall success as perceived by children, F
(103) = 3.63, p < .01. Children who spent more time
with their fathers assigned them higher ratings for
Communication, F (103) = 3.10,p < .05; Use of Time,
F(103) = 3.51,p < .01; Teaching, F(103) = 3.25,p <
.05), and Satisfaction, F (103) = 4.32, p < .01. Fathers
who spent more time with their children also saw them-
selves as better at Communication, F (101) = 3.76,p <
.01. To succeed in most ventures, people must spend
considerable time. These fathers invested themselves at
work and are familiar with the rmancial rewards.
However, adolescents seem to indicate that they need
something more from their fathers beyond the provision
of an afi1uent environment. Fathers who spend ample
time with children can provide them with greater social,
emotional, and psychological support.

Respondents in this study were asked to identify
how they spent time together. Fathers and adolescents
both reported that they mutually watch television more
than any other activity. Some investigators have
expressed concern that the effects of media on social-
ization may be greater for African Americans who
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spend twice as much time "televiewing" than Caucasian
peers (Belluck, 1999; Nielsen, 1999; Stroman, 1991).
In combination, these findings suggest fathers could
benefit from discussions regarding selection of televi-
sion programs which could be considered worthwhile
or considered unsuitable for adolescents. Equally
important for the parents would be learning techniques
to elicit sharing of the differing impressions that are
bound to occur when two generations observe the same
events.

get into and tries to help me figure out how to get along
better with my friends and deal with enemies. When 1
do something that 1 know is wrong, he punishes me so
1 can become a better person."

"My dad encourages me in all my activities, when 1
succeed and when 1 fail. He believes 1 can make my
own way in the world and have a great family like ours.
I'm glad 1 have him to look up to and guide me in grow-

ing up."
"I like going places with my dad, especially the skat-

ing rink, bowling alley, and the mall. He is always will-
ing to do things that give us chances to have fun togeth-
er and talk about things that are in1portant to both of us."

"I love my dad even though he is strict and expects too
much of me. 1 wish he had a clue about what life is like
at my age. The thing 1 hear most is how bad things were
for him as a kid so 1 should be grateful for our neighbor-
hood and all the other advantages that he and mom have
given me. 1 do appreciate what 1 have but school is still
harder for me than it apparently was for him."

Anecdotal Information

Implications for Education

Guiding adolescents is a complicated task that
requires knowledge and skills beyond what is necessary
to provide adequate direction for younger children. The
main purpose of this study was to identify the parent
assets and learning needs of African American fathers
of adolescents so that an educational program could be
proposed for them. The data outcomes used to identify
suitable curriculum topics included fathers self-dermed
impressions, adolescent observations of father behav-
ior, areas of disagreement between the generations,
demographic variable effects, and anecdotal informa-
tion provided by the parents and children.

The following curriculum topics derived from the
combined perceptions take into consideration adoles-
cent experiences, father experiences, and dynamics of
the father-adolescent relationship. The thematic con-
tents identified by this investigation as deserving
emphasis in an educational program for fathers in these
families are:

The experience of adolescents. Cultural change
and adolescent development, guidance for building
friendships and dating, emotional resilience and stress
management, and gender roles and achievement expec-
tations.

The experience of fathers. Blending racial her-
itage and new traditions, identifying responsibilities for
adolescents, parent discipline and child self-evaluation,

Following the last item on the Parent Success
Indicator, the participants were given an opportunity to
comInent on fathers in their own words. Most state-
ments by fathers centered on their satisfaction with
being a parent. Fathers' remarks reinforced PSI
responses such as "likes to be with the child" which
garnered the second highest ranking among 60 items. It
was clear that, as a group, these men prize their role as
fathers.

"I really like the whole idea of being a parent and
watching a young boy grow into manhood. Being raised
by a single parent, it gives me great pleasure to now be
involved in the decision making process of what's going
to be right for my child and hoping that along the way
he shows initiative to make wise decisions with or with-
out my help. My kid is terrific."

"The most rewarding thing is knowing that I can
help mold my child's character by teaching proper and
right things to do in life. I hope that I am still around
when she gets older so I can watch her make decisions
that are going to be important and wise."

"It is fascinating for me to watch him grow and
mature, to make choices, and become a person who
really cares about other people. I am confident he will
be a success in whatever kind of occupation he decides
to pursue."

"Parenting is hard work but I would not trade the
time that I spend with her for anything. I like to be with
my child and enjoy almost all of the things we do
together. "

The adolescents understood that fathers were
pleased with their parent-child relationships. This
awareness by children was shown in their ranking "likes
being with me" as the second highest score among 60
items. Feelings of being cherished were reflected by
these personal statements:

"I like the way my dad understands the situations I
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evaluation seem desirable as does exhibiting greater
patience with the children. Listening to adolescents talk
about their concerns is necessary so that relevant advice
can be offered on ways to cope with daily stress. Both
generations reported that adolescents benefit from hav-
ing an adult at home when they return from school.
When parents cannot be home, surrogate supervision
deserves consideration. Higher learning did not qualify
these men as better parents. Instead, it seems that
fathers of all education levels should consider parent
education to become more effective in that sector of
their lives. Finally, middle class African American
fathers need to realize that it is not enough for children
to access their wealth. According to children, it is also
important for fathers to spend time with them. Those
who spent ample time with children were seen as more
successful by their daughters, sons, and themselves.
This parent education study is part of a large scale
effort which includes separate gender populations from
diverse American and overseas cultures. The next step
is building lessons for a differentiated curriculum to
match the education needs of these fathers.

and the value of time spent with children.
The expeIience of father-adolescent relationships.

Helping to defme success and choose goals, preparation to
interpret risks and failures, getting along and expressing dif-
ferences, and critical thinking and watching television.

CONCLUSION

African American fathers were perceived as suc-
cessful in most dimensions of their role. Both genera-
tions identified teaching, satisfaction, and communica-
tion as the most conspicuous paternal strengths. It was
claimed by adolescents and fathers that dads could
improve their influence by learning how to build
healthy attitudes about dating. Fathers also seem to
need guidance in helping daughters and sons cope with
school-related problems and establishing reasonable
expectations for their child's present age.

According to adolescents, fathers need to become
more accepting of criticism from their children.
Adopting discipline strategies that will support self-
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